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Pupil premium strategy statement – Burlington Junior School  
This statement details our school’s use of pupil premium (and recovery premium) funding to help 
improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  305 

Proportion (%) of pupil premium eligible pupils 49.8% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

21 - 24 

Date this statement was published 04.12.21 

Date on which it will be reviewed 04.12.22/Dec ’23/ Dec ‘24 

Statement authorised by  

Pupil premium lead Mrs Sarah Sanderson  

Governor / Trustee lead Mrs L Grimshaw 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £202,335 

Recovery premium funding allocation this academic year £21,315 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

*Recovery premium received in academic year 2021 to 2022 
can be carried forward to academic year 2022 to 2023. 
Recovery premium received in academic year 2022 to 2023 
cannot be carried forward to 2023 to 2024.  

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£ 223, 650 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Burlington Junior School it is our intention that all pupils, irrespective of their background or 
the challenges they may face, make good progress and achieve their full potential across all 
subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils to 
achieve that goal, including progress for those who are already high attainers.  

We will consider the challenges faced by vulnerable pupils, such as those who have a social 
worker and young carers. The activity we have outlined in this statement is also intended to 
support their needs, regardless of whether they are disadvantaged or not.  

High quality teaching is at the heart of our approach, with a focus on areas in which 
disadvantaged pupils require the most support. This is proven to have the greatest impact on 
closing the disadvantaged attainment gap and at the same time will benefit the non-
disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the 
intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside 
progress for their disadvantaged peers.  

Our strategy is also integral to wider school plans for education recovery following the Covid-
19 pandemic – notably in its targeted support through the Academic Mentors programme for 
pupils whose education has been worst affected, including non-disadvantaged pupils.  

Our approach in school will be evidence based and responsive to the common challenges and 
individual needs, rooted in robust diagnostic assessment. The approaches we have adopted 
complement each other to help pupils excel. To ensure they are effective we will:  

- Ensure that teaching and learning opportunities meet the needs of all pupils 
- Act early to intervene at the point need is identified 
- Adopt a whole school approach in which all staff take responsibility for disadvantaged 

pupils’ outcomes and raise expectations of what they can achieve 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  
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1 Assessments, observations and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gap amongst many 
disadvantaged pupils.  

2 Sufficient progress from KS1 in Reading, Writing and Maths  

3 Assessments, observations and discussions with pupils indicate that many, but not all, 
have limited experiences outside of school which inhibits access and engagement with 
the curriculum.  

4 Our attendance data indicates that attendance among disadvantaged pupils is lower 
than that of their non-disadvantaged peers by around 3%. Persistent absentees for 
disadvantaged pupils is significantly higher (30.52% in 19/20 and 34.38% in 21-22).  

5 Assessments (including Boxall Profile), observations and discussions with pupils and 
their families indicate that the social and emotional needs of our pupils have been 
significantly impacted by the Covid-19 restrictions. Pupils need a curriculum which 
develops social and emotional self-awareness and supports children to manage their 
feelings and behaviours.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 
we will measure whether they have been achieved. 

Intended outcome Success criteria 
Improvements in language acquisition and understanding 
through quality models and experiences leads to greater 
understanding in Reading. 

- EoKS2 Reading outcomes will see an overall improvement 
to achieve at least national.  

- The difference between PP and Non-PP will diminish at 
EoKS2 (2018 - -25.4% difference)  

- Staff will be effectively challenging HA pupils in Reading to 
further support their development.  

- Higher ability PP pupils will be achieving GDS in Reading.  

- LA and SEND pupils will be effectively supported through 
the use of Phonic sessions and other interventions so that 
they make at least expected progress from their starting 
point. 

The % of PP pupils achieving ARE combined increases so the 
difference to national other continues to diminish. 

- High quality teaching will address children’s needs across 
all curriculum areas.  

-Talk for Writing will be embedded across the school, 
consistently.  

-Writing outcomes for PP pupils across the school will have 
increased.  
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-Effective Maths sessions will be embedded across the 
school.  

- Maths outcomes for PP pupils will have increased across 
the school.  

- EoKS2 combined for PP will have increased.  

- Difference between combined PP and national others will 
have continued to diminish.  

  

A curriculum that is ambitious and delivers cultural capital for 
all pupils, particularly those who are disadvantaged. 

- 100% of disadvantaged pupils will have attended at least 
one extra-curricular club or activity.  

- At least 80% of disadvantaged pupils will have attended at 
least one cultural enrichment activity organised through 
school.  

- 100% of educational trips will have a dedicated secondary 
focus which augments other areas of the curriculum through 
enrichment.  

- EoKS2 writing outcomes will see an overall improvement to 
at least in line with national.  

Pupils have high attendance, come on time to school and are 
punctual.  

- Overall attendance for PP pupils will be on an upward 
trend (94.19% 2018/19) 

- Persistent absences for PP pupils will have reduced 
(15.33% 2018/19)  

- Overall school attendance will have improved to be in line 
with national. 

All children to make progress as they feel supported and their 
emotional needs are being addressed effectively. 

- Children will know where they can get emotional support.  

-Key children are identified by class teachers and referred to 
the nurture provision in school.  

- Less behaviour incidents across school due to the support 
children receive.  

- Children who are accessing or have accessed the support 
over the year will be making expected progress from their 
starting point.  

- Staff will have evidence of progress in this area through the 
Boxall profiling.  

- positive feedback from parents/carers and pupils regarding 
nurture support  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding this 
academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £269,506 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Training for Staff on 
Vocabulary and language 
acquisition  

Closing the Vocabulary Gap – Alex Quigley.  

In their ‘Improving Literacy in KS2’ (2017) 
document, the EEF state that the approach to 
developing vocabulary can be split into two 
groups: (1) explicit teaching of new vocabulary 
and (2) exposure to a rich language environment 
with opportunities to hear and confidently 
experiment with new words. 

1 

Reduced class size in Upper 
KS2  

EEF  + 3months. 

This had a positive impact on Y6 last year and due 
to the high numbers of disadvantaged and pupils 
with SEMH needs in Y5, and the need for 
accelerated progress, includes Y5 and y6 this 
academic year.  

22/23 adaptation due to cohort needs - Y6 and 
Y4 are in reduced class sizes.  

2 , 5  

Talk for Writing – continued 
CPD and support for Staff 

EEF – Improving Literacy in Key Stage 2 – 
document states:  

Teaching writing composition strategies through 
modelling and supported practice. There is 
extensive evidence to support this method of 
teaching and this is part of the Talk for Writing 
sequence, in which teachers are receiving specific 
CPD. 

2 

Whole school CPD linked to 
Paul Dix ‘When the adults 

Further develop restorative practice based 30 
second interventions.  

2, 3, 4, 5  
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change, everything changes’ 
and ‘After the Adults change’.  

Further develop an ethos across school where 
‘deliberate calm, consistent and planned 
behaviour underpins everything.’ (Dix, P:2021)   

Quality first teaching for all 
CPD  

  

  

  

  

Rosenshine’s principles.  

EEF Special Needs in mainstream schools:  

— flexible grouping; — cognitive and 
metacognitive strategies; — explicit instruction; 
— using technology to support pupils with SEND; 
and — scaffolding. 

2, 3, 4, 5  

Continue embedding Effective 
Maths across the school.  

Specific focus on 
Teachers/Support Staff new 
to school.  

Mastery approach to Mathematics. (EEF 
+5Months)  

EEF Improving Maths in KS2 and 3 
recommendations.  

2  

Reading read write inc EEF Phonics + 4 months. 1, 2 

 

Targeted academic support (for example, tutoring, one-to-one support, structured 
interventions)  

Budgeted cost: £ 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Academic Mentor The National Tutoring Programme (NTP) is to 
help support disadvantaged pupils to catch-up on 
missed learning. One pillar of NTP is the 
academic mentor programme.  

2 

Tute – small group tuition.  EEF Small group tuition +4months.  2 

Reading ‘Catch Up’ 
intervention – Phonics  

EEF Phonics + 4 months.  2 

Y6 intervention  

  

EEF Small group tuition +4months. 2 
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost:£ 28,937 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Behaviour Interventions  - 
Identified Behaviour Lead  

Paul Dix – When the Adults Change, Everything 
Changes.  

EEF – Behaviour interventions +4  

2,3,4  

Attendance  EEF Attendance report March 2022 4 

Breakfast club  

  

EEF Attendance report March 2022 4,5 

Social and Emotional Learning – 
PSA lead  

EEF Social and Emotional Learning Interventions +4 
months  

2,3,4,5  

Picture News – wider 
understanding of the world and 
to encourage debate about moral 
and social issues.  

Resources tailored for primary with relevant and 
meaningful links to British Values and supporting 
pupils personal development. 

5,3,1 

Hull Children’s university/ in 
school organised trips – wider 
opportunities linked 

Cultural capital  

EEF tiered model and menu of approaches:  

Extracurricular activities, including sports, outdoor 
activities, arts, culture and trips 

5,3,1 

 
Total budgeted cost: £307,041 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

 

As this is a 3 year plan, initial assessments following year 1 (and with Covid recovery in mind) 
show the following:  

December 2022:  

Attendance:  

In 20-21, the attendance of those pupils eligible for PP increased to 94.87%. However, this has 
since dipped to 91.37% for 21-22 and so remains a high focus for the PP outcomes moving 
forward. The percentage of PP pupils who were persistent absentees also increased. Further, 
robust strategies have been implemented to support attendance in school. This has also meant 
additional support in this area from the school PSA. This has included home visits, phone calls 
and reasonable adjustments made by school where appropriate.  

 

Language Acquisition:  

As the children return to normal learning, following a difficult 2 years, the school have focussed 
on specific teaching of key vocabulary. This has been through training on Rosenshine’s principles 
and Alex Quigley’s ‘Closing the Vocabulary Gap’. This continues to be a whole school approach 
to modelling and sharing good vocabulary. It is also essential in order to help children know 
more and remember more. This has been evident through book looks with subject leaders and 
pupils. Children are becoming more confident in using subject specific vocabulary.  

% of PP pupils achieving ARE combined increases:  

As many of the documentation states, it would not be helpful to compare the end of Key Stage 
2 results in July 22 with those of previous years. This is due to the turbulent years that covid has 
brought to the children. 

Following interventions to support the disadvantaged gap, and using school data, the Y6 PP 
pupils did increase their attainment in Reading more rapidly than their non-disadvantaged 
peers.  

Research by the NFER in their ‘The Impact of Covid-19 on Pupil Attainment’ report states that 
the disadvantaged gap is wider ‘than any gap resulting from the impact of the pandemic’. It also 
states that the ‘widening appears to have been greater in mathematics than in reading for most 
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primary year groups’. This does correlate with internal data in school. This has also meant a 
change in provision and the implementation of the ‘1st Class at Number’ intervention. This is in 
its early stages at Burlington, but key staff are receiving training and support from the Maths 
Hub. Assessment regarding this will be reported in the next review.  

We continue to use Pixl assessments and intervention tools in order to identify gaps in pupils 
learning and complete the related therapies to support progress. This, as well as other 
interventions for PP, forms a significant part of our Pupil Progress Meetings – which take place 
termly. This is so that we can assess, plan, do and review as quick as possible for the benefit of 
the pupils.  

 

Social and Emotional Well-being:  

Our observations, and discussions with pupils and parents highlights that children do know 
where they can go for support with their emotional well-being. Key pupils have been identified 
by teachers and parents, and nurture interventions are in place. There has been a significant 
improvement in the behaviour incidents in children who access the nurture provision in school. 
All staff are becoming more familiar with the Boxall profile tool, working with the PSA and 
SENCO.  Analysis of the Boxall assessments has shown that there has been a significant positive 
impact on the developmental and the diagnostic strands of the profile (on average across the 
pupils accessing this support). This demonstrates that the work completed as part of Nature 
Friendly Schools, Power programme and other SEMH interventions – including Jigsaw within the 
curriculum – is having a positive impact on the emotional well-being of pupils.   

Curriculum – Cultural Capital and Diversity:  

During the last academic year and following the pandemic restrictions, the school worked hard 
to return to its wide range of extra-curricular clubs offer. Data kept in school shows that 100% 
of PP pupils were offered at least one extra-curricular club or activity, and all PP pupils also 
attended at least one cultural enrichment activity organised through school during the last 
academic year. Diversity has been a focus for all subject leaders and additional support for 
teachers has been provided in order to support this across the wider curriculum. Music tuition 
has returned to face to face lessons and 42% of pupils who access music tuition are PP. 

 

Externally provided programmes 
Please include the names of any non-DfE programmes that you used your pupil premium 
(or recovery premium) to fund in the previous academic year.  
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Programme Provider 
  
  

 

 

 

 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 
information: How our service pupil premium allocation was spent last academic 
year 
 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

Additional Activity:  

Our pupil premium strategy will be supplemented by additional activity that is not being funded 
by pupil premium or recovery premium.  

That will include:  

- Embedding effective scaffolding for SEND pupils, with a specific focus on the wider 
curriculum.  

- Utilising a DfE grant to train a senior mental health lead. The training we have selected 
will focus on the training needs identified through the online tool: to further develop our 
whole school offer for SEMH.  

- Offering a wide range of high-quality extracurricular activities to boost wellbeing, STEM 
learning and aspirations. Disadvantaged pupils will be encouraged to participate.  
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